We use data on children at age 8, 12 and 15 
Introduction
Gender equality is central to much of the discourse on development. It is enshrined in the third Millennium Development Goal (MDG) and remains an important area of concern in many dimensions, including in MDG indicators such as employment opportunities and political representation, where women consistently have more negative outcomes. However in some other dimensions, especially enrolment which is one of the central indicators in the MDGs relevant for children, gender gaps have declined considerably in the past two decades: the ratio of girls relative boys in enrolment in primary education has risen from 87 percent to 96 1 Stefan Dercon is Professor of Development Economics at the University of Oxford; Abhijeet Singh is a researcher at Young Lives Oxford. Contact: stefan.dercon@economics.ox.ac.uk and abhijeet.singh@economics.ox.ac.uk. We are grateful for comments from various members of the Young Lives team, the World Bank World Development Report on Gender team and Liz Fajber at DFID. All errors are our own. Young Lives is core-funded by UK aid from the Department for International Development (DFID) and co-funded from 2010 to 2014 by the Netherlands Ministry of Foreign Affairs. www.younglives.org.uk percent, and in secondary education from 76 percent to 96 percent, between 1991 (UN Stats, Millennium Development Goals, 2011 . This paper focuses on gender-based inequalities as experienced by children through a systematic quantitative analysis of a broad set of indicators.
2 The discussion hitherto on gender inequalities in child well-being has been centred on a very restrictive set of indicators: at a young age until the age of five, child well-being is reduced to some measure of nutrition or the risk of dying, then it becomes an object for enrolment into school, and by about age 15 indicators are reduced to a focus on labour market participation and marriage. Much of this approach is necessitated by data availability since most data on children come from population census data (for indicators such as mortality), the Demographic and Health Surveys (DHS) and Multiple Indicator Cluster Survey (MICS) data, and large household welfare monitoring surveys such as the Living Standard Measurement Surveys (LSMS). This is, however, a very narrow view of what matters for children and in this paper we aim to do better by analysing a much richer range of data. We will document in a comparative setting, the presence and extent of a gender bias in a broader set of indicators, collected from cohorts of children at the age of 8, 12 and 15 years in Ethiopia, Andhra Pradesh (India), Peru and Vietnam. The data were collected using almost exactly the same instruments and are very recent: in this paper, we use data collected in 2006 and 2009. The result is a multidimensional snapshot of the current gender bias across parts of the developing world with a very different cultural and socio-economic context.
The data presented here cover 13 indicators which include indicators on nutrition (height-forage, weight-for-age and BMI-for-age z-scores), on education and achievement (enrolment but also test scores in arithmetic and the Peabody Picture Vocabulary Test), on educational aspirations (both reported by children and by parents), on subjective well-being (reported by children, using the ladder of life, a measure of life satisfaction), and on four psychosocial competencies (agency and efficacy, trust, pride and self-esteem, and inclusion). In so doing, we complement the existing analyses on gender bias in childhood by offering a more comprehensive picture of skill formation of children during childhood, which includes not only their cognitive skills as measured by conventional standardized test scores but also their psychosocial development, such as in terms of agency or self-esteem, as well as valuing children's own perception of their life through measures of life satisfaction and their perceptions of inclusion.
The data come from the Young Lives cohort study, which aims to study the causes and consequences of child poverty across these four countries. The survey covers two cohorts, the first covering about 4,000 children (1,000 per country) who were born in 1994-95 and the second, covering 8,000 children (2,000 per country) who were born in 2001-02. Starting in 2002, the study has followed these children for three rounds of data collection, in 2002, 2006 and 2009 . The data are highly clustered -from 20 rural and urban sites in Ethiopia, Andhra Pradesh and Vietnam, and 80 in Peru. The cluster selection and a relative oversampling of poorer households mean that they are not nationally representative, but rather miss typically the 10 percent richest households in the country. Careful comparisons with DHS and other surveys in each country nevertheless suggest that the data are representative of the type of variation typically found in nationally representative surveys (Escobal and Flores, 2008; Kumra, 2008; Nguyen, 2008; Outes-Leon and Sanchez, 2008) .
Three main results stand out from our analysis. First, contrary to perceived wisdom, we find considerable heterogeneity in gender bias. Gender biases are often specific to age groups, contexts and indicators, and the bias is not always simply against girls. Second, we find strong evidence of an 'institutionalized' gender bias against girls in education in India, and to an extent, Ethiopia. This bias appears to emerge in the educational aspirations of parents for their children at age 8, and is then transmitted to the aspirations of children at 12. It is then transformed into gender gaps in cognitive outcomes at age 15. We also observe lower selfefficacy (as measured by agency) for girls in Ethiopia and India. Similar 'institutionalized' patterns exist in Vietnam, but in the opposite direction -in favour of girls rather than boys. As these non-cognitive skills are correlated with success in labour markets (Cunha and Heckman, 2008) , they also point to forces of perpetuation of bias in later life. Finally, we note that even where gender biases manifest themselves strongly, they are sometimes overshadowed by deprivations along other dimensions such as caste or being in a rural area.
In the next section, we introduce first the data and the indicators used, as well as the method used to document gaps. In section 3 we offer the core findings. In section 4 we extend the analysis and ask whether the indicators are different by various classifications, such as among poorer families, in rural versus urban areas and by different levels of education of the mother. Section 5 extends the analysis to look at transmission of biases across dimensions over time for the same children. Section 6 discusses our findings, and the final section concludes.
Data and method
The Young Lives data are unique in their breadth and scope among developing country datasets: large cohorts of children are systematically interviewed on a wide variety of indicators. As previously noted, even though the data are relatively highly clustered, careful analysis of the samples suggest that they are broadly representative of all but the richest children in each of the countries studied. Another unique feature is its low attrition with, in all countries, still more than 95 percent of the original sample in the data (Outes-Leon and Dercon, 2008) ; children are tracked wherever they move to and about 1.5 percentage points of this attrition is accounted for by mortality.
The questionnaires were developed with inputs from researchers in various disciplines, including experts in education, health, child psychology and anthropology. Instruments were chosen for their suitability to be used in a variety of cultural and social settings and were designed to be appropriate for the age of the children at the time. In this paper, we can use 13 indicators. Box 1 documents the variables used in the analysis, and their definition or procedure of computation. Some -nutrition indicators, or enrolment data and test-scores 3 -are rather standard. The nutrition data use the z-score transformations proposed by the WHO (2005) conventions; in principle comparability across settings is possible. Together, they offer a sense of the child's physical and cognitive development.
However, children are more than this. A next set included aims to capture children's own perceived well-being as well as at least one aspect of their hopes for the future. In particular, child aspiration indicators refer to direct questions asked to children and parents about the desired levels of education if no constraints were to exist; almost all children will have gone to school at some point and thus the question has appeared meaningful to all. Subjective wellbeing is asked here using the standard instrument, the ladder of life, familiar from, for example, the World Value Surveys. Its validity and implementation in research on children is discussed in Camfield et al. (2008) and the sources therein.
Next, we aimed to capture a child's perception of itself and its opportunities from a psychosocial point of view. These indicators have intrinsic value; furthermore other work, summarized in Cunha and Heckman (2008) , has shown that such indicators can have strong predictive power for future job attainment, earnings, and even crime and antisocial behaviour. These psychosocial indicators are based on existing scales, but had to be adjusted to be relevant for children. They refer to children's trust (similar to more common generalized trust measures), pride and self-esteem (building on Rosenberg, 1966) , agency or self-efficacy (building on the concept of locus of control, Rotter, 1966; and Bandura, 1993 ) and a set of questions referring to inclusion or discrimination. In Dercon and Krishnan (2009) All psychosocial indices are produced through an identical procedure: i)all relevant questions are recoded to be positive outcomes, ii) relevant questions are all normalized to z-scores within each country (subtract mean and divide by sd) and then iii) an average of the relevant z-scores is taken across the non-missing values of the questions. The questions differed in coverage a little across rounds and cohorts and thus the indices are calculated a little differently. All the questions are on Likert type scales going from 1-4 (in R2) and from 1-5(in R3 We investigated the gender gap first in the simplest possible way: by comparing the difference in the means between boys and girls at various ages. A second set of results uses a multivariate regression approach and presents the gender gap in various indicators after controlling for a series of other possible covariates for the indicators used. In particular, we ran regressions in which the indicator was regressed on a dummy for gender (1=male) as well as the logarithm of total consumption expenditure, education of the mother, household size, ethnicity/caste and urban/rural. The advantage of this approach is that we narrow down the effect to general 'preference'-based gender bias effects, at least after accounting for socio-economic factors that may induce certain behaviours. For example, if gender bias is just driven by poverty or the lack of an educated caregiver, then any remaining gender bias would disappear. If not, the effects remain unchanged. The results will allow us to see the impact of relatively simple explanations to the persistence of gender effects, as well as suggesting some mediating factors. For example, if the gender effects go down once we control for education of the caregiver, then this is at least suggestive evidence of how these effects are being perpetuated (even though this is at best suggestive, as this is not a framework for full causal analysis).
To explore the possibility that gender inequality is specifically or differentially linked to particular groups, such as rural or poor or poorly educated households, we offer in section 4 some further analysis, using the same regression approach, but this time using also interaction effects with the gender dummy for these characteristics. 
Basic results: gender gaps and interpretation
Tables 1A, 1B and 1C present the means of the outcome variables used in our regressions, disaggregated by gender, for children aged 15 years, 12 years and 8 years respectively for the four study countries. Table 2 presents the coefficients on the male dummy variable after controlling for various covariates.
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There is a wealth of information on various indicators in Tables 1 and 2 , not necessarily very surprising in themselves but taken together showing the striking heterogeneity in bias and its direction across countries, stages in a child's life cycle and indicator involved. Certainly there is no simplistic boy bias, even within particular countries on all indicators involved. While some striking patterns emerge, they are frequently more nuanced than is often emphasized in the narrative on gender disparities in development.
Considering the first three variables studied in Table 2 , which focus on educational outcomes, a key contrast can be observed between Andhra Pradesh and Ethiopia on the one hand and Vietnam on the other. In terms of cognitive achievement, a clear pro-boy bias is present in Ethiopia and India, which is not necessarily apparent at early age, but by the age of 12 and especially 15 years, is most pronounced. In contrast, in Vietnam we find a tendency for a progirl bias in achievement, strongly significant for mathematics. At early age there is a clear bias in test scores in favour of boys in Peru, but this tends to disappear at later age.
These findings for school achievement tend to mirror child and parental aspirations. We observe a striking association between parental and child aspirations, and between aspirations and outcomes, especially in the three countries were we find significant bias by the age of 15 in achievement. We collected parental aspirations when the children were aged 8 and 12 years. Parental aspirations at an early age are biased towards boys in India, while in Peru and in Vietnam they are in favour of girls; by the age of 12 they are biased towards boys in Ethiopia and India. This pattern mirrors child aspirations: by the age of 12 and 15, they are significantly biased in the same direction as parents' aspirations at the age of 8 and 12, with clearly higher aspirations for boys in India and Ethiopia, and for girls in Vietnam. It is, however, also worth noting here that the gap between the educational aspirations of boys and girls in Andhra Pradesh, where this gap is widest in our data, is only half as wide as the gap in parental aspirations for their education at the age of 12 years; clearly, even though there may be intergenerational transfer of low or biased aspirations to girls in this context, the bias is not reproduced perfectly and girls' own aspirations exceed those of their parents for them. The correlation with actual achievement in these countries is striking, and consistent with a narrative of institutionalized gender bias which is nested in norms and values of parents, and then transmitted to children (at least in part) contributing to lower achievement. The causality from aspirations to achievement is still a debated issue in educational psychology and sociology (Saha, 1997) , but the patterns are very suggestive
It is important also to note here that even though the direction of bias in both achievement and aspirations seems to be very similar for children at 15 years of age in Ethiopia and India, the implied magnitudes are very different. Consistent with our other findings, the magnitude of bias in favour of boys is much larger in India than in Ethiopia. These differential findings across the four countries highlight not just the heterogeneity within developing countries in the existence and direction of gender-based inequalities, but also their size, across different contexts. Although we do not present coefficients of other variables here, it is also germane to note that gender is not always the key axis of disadvantage: for example, at the age of 15 years, the disadvantage from living in a rural area in Ethiopia is twice as much on child educational aspirations, one-and-a-half times as much on math scores, and five times as much on PPVT scores as the disadvantage from being a girl.
Turning to nutritional status -including in terms of height or body mass index, the patterns are similarly striking and typically pointing to a pro-female bias in all four countries by the age of 15, not least in BMI, likely to both reflect higher intensive manual labour for boys and lack of social opportunities for girls. Obesity figures (using BMI, above 2 standard deviations in z-score) are not necessarily higher for girls, so the former explanation may be more likely. More work would be required to explore this further.
In terms of subjective well-being, the data suggest a move from no bias (or if anything, a proboy) bias in answers to the ladder of life at the age of 8 to a pronounced and significant pro-girl bias equivalent to about a quarter of a step at the age of 15. In general, girls in this sample suggest a higher subjective well-being than boys.
Finally, in terms of psychosocial competencies, the patterns may at first seem very heterogeneous, but on closer inspection, a few distinct patterns appear. Two strong effects are worth highlighting here. A first finding is that across three of the four countries, (Ethiopia, Peru and Vietnam) girls at the age of 15 have significantly lower trust in members of their immediate society than boys, possibly reflecting personal, parental and community values and fears related to girls reaching marriageable age.
A second finding, possibly most importantly, is that agency or efficacy (measuring the extent to which a person feels in charge of his/her life and destiny, and therefore sometimes referred to as a measure of empowerment), has a striking pro-male bias in India and Ethiopia by the age of 15. As this psychosocial competence is essentially a forward-looking indicator (Bandura, 1993) and has been shown to correlate with investment in the future (Bernard et al., 2011) , the similarity with the aspirations and findings on education, both in terms of aspirations and achievement is striking. In social psychology, social cognitive theory (themselves building on social learning theories, Miller and Dollard, 1941) posits that goals and aspirations come about from self-efficacy: for example, self-efficacy regulates students' aspirations, motivation and, in the end, achievements (Bandura, 1993) . While our indicator of efficacy goes beyond education, it confirms a chain of evidence consistent with this view. As efficacy is shaped during earlier childhood, not least via norms and value transmission, and encouragement or discouragement by parents, 7 referring to the presence of an institutionalized bias would not be inappropriate in both settings. Such chain of transmission of gendered bias against girls is not present in the data from Peru and Vietnam; on the contrary, to some extent it is present in the Vietnamese data in the opposite direction, i.e. in favour of girls, going from parental aspirations for girls to higher own aspirations for girls in comparison to boys and finally into higher educational achievement for girls. 8 7 Bandura (1993) summarizes that self-efficacy stems from at least four sources: mastery experiences (learning from success and failure), vicarious experiences (learning from social models), social persuasion (responding to encouragement), and emotional strength (stamina or raising ability to respond to stress). Krishnan and Krutikova (2010) report on how efficacy among adolescents in slums of Bombay are both shaped by parents' views and possibly affected by positive encouragement by NGO intervention.
Extension: is bias conditioned by poverty, parental education or location?
In this section, we explore whether the overall effects are heterogeneous within each country. In particular, are gaps larger or smaller when focusing on poorer, less educated, or only rural settings. Our approach here is simple: we augment the basic regression specification from section 3 (including a gender dummy and various covariates as controls) by adding an interaction term between the gender dummy variable and the dimension over which we want to study any variation in gender bias, such as urban/rural areas or mother's education. We report the coefficients on the gender dummy variable and the interaction term for all regressions of this form to enable an examination of any heterogeneity within country in the nature of gender bias in a dimension. Tables 3A and 3B report the results from considering whether living in an urban setting changes some of the biases reported in the previous section. A few results are striking. First, the evidence suggests that the bias in favour of boys, from educational aspirations of parents and children and test score results is still considerably stronger in rural areas in Andhra Pradesh, with a lower or (statistically significant) absence of a bias in urban areas. In Peru, the pro-girl bias in parental aspirations at an early age, present in both rural and urban areas appears to translate into pro-girl bias at the age of 12 for girls in urban areas only, but by this age of 12, a pro-male parental educational bias exists already in rural areas. These patterns persist in child educational aspirations at the age of 15. In short, there appears to be elements of divergence in attitudes towards gender and education between rural and urban Peru. Finally, in Vietnam, the parental pro-girl bias at age 8 is strikingly only present in rural areas. Looking at nutrition outcomes, the most striking pattern is that the pro-male biases in BMI and weight in both Peru and Vietnam is considerably higher in urban than in rural areas, again consistent with higher energy use of boys in rural areas.
Urban versus rural
Turning to the psychosocial indicators, there are some differences in the extent of gender bias across rural and urban areas but not necessarily presenting a systematic pattern. The pro-male gender bias in agency in India at 15 years of age, for example, seems to only be concentrated in urban areas. On the other hand, in Peru it seems that there is a significant pro-girl bias in pride and self-esteem at the age of 15 years in urban but not in rural areas. Again, consistent with the educational aspirations data, rural and urban Peru are characterized by rather different gender differences in indicators, relevant for forward-looking behaviour.
Maternal education
Results from a similar analysis regarding mother's education are reported in Tables 4A and 4B . Maternal education emerges as a significant ameliorating factor in reducing gender inequalities across all our study countries on a range of outcomes. For example, for Ethiopian children aged 15, mother's education reduced inequalities substantially in test scores, in children's own educational aspirations, and in their height-for-age. A similar pattern is observed in India for tests scores at 15 years of age and educational aspirations (both by parents and children) at the age of 12 years, where many of the gaps essentially disappear for girls who have mothers educated for 12 years or more. In Vietnam as well, mother's education helps reduce disadvantages faced by boys in BMI and weight-for-age (at 8 years of age), and BMI and heightfor-age (at 15 years of age).
Poor versus non-poor
The impact of interaction terms distinguishing the gender gap for the poorest tercile in the (consumption per capita) distribution and the other two terciles is relatively limited (Tables 5A  and 5B ). First, in terms of the education variables, there is no differential gender gap between richer and poorer households in aspirations by parents and children in India and Ethiopia -in other words, the male bias is present among richer and poorer households alike. However, unlike richer households, poorer boys in India are no more likely than poorer girls in both these countries to be enrolled in school at 15 years of age; this may reflect a pattern where both boys and girls in poorer households are often expected or necessitated to contribute economically to the household by their teenage years which requires them to leave schooling. Perhaps even more surprisingly, in Ethiopia poorer boys are significantly less likely to be enrolled than poorer girls. Perhaps as a reflection of this lower rate of enrolment for boys in poorer households, in India, the male bias in PPVT and the maths test appears to be less for the poor at least at age 8 for the PPVT and age 12 for the maths test.
In terms of nutrition, more striking is that the pattern of pro-girl nutritional bias in height-forage is if anything, most pronounced among the poorest households, with significant evidence in Vietnam at the age of 8 years and again at 15 years, and in Peru at the age of 15 years as well. Whether this reflects relatively heavier activity by boys or, at least by age 15, less activity by girls is hard to assess from these data.
Finally, relatively few new patterns emerge in terms of the psychosocial competencies.
Exploring the transmissions of gender gaps in aspirations to outcomes
The data in sections 3 and 4 are suggestive of a link between parental aspirations, children's aspirations, educational achievement, and possibly even empowerment. The key contrast was in Andhra Pradesh (especially the rural areas), Ethiopia and to some extent rural Peru on the one hand, and Vietnam on the other. In terms of cognitive achievement and aspirations, a clear pro-boy bias is present in Ethiopia and India, which is not necessarily apparent at early age, but by the age of 12 and especially 15 years, is most pronounced. 9 In contrast, in Vietnam, we find a tendency for a pro-girl bias in aspirations and achievement, strongly significant for mathematics. In rural Peru, there appears to be a bias in aspirations by parents at age 12 and for children at age 15 in rural areas. In Ethiopia and India finally, there also seems to be some pro-male bias effect on agency as well, in line with these aspirations and achievements.
The method used is not complete, not only in terms of causality (which is impossible to convincingly prove using these data), but also in terms of basic associations. It could be that while on average there are pro-male biases in a set of particular indicators, but individuals experiencing the bias are different for different indicators, so that a link is hardly plausible. To explore this further, we looked in each country at the link between parental aspirations and child aspirations, and aspirations and educational outcomes, using a regression analysis using otherwise the same specification as above. We also investigate whether these aspirations are associated with agency at the age of 15 as well. In practice, this means that earlier regressions exploring child aspirations and educational outcomes are augmented by respectively parental and child aspirations. Two issues are explored. First, is there a positive and significant association? Second, does augmenting this regression reduce the size of the gender gap? Both should be expected if there is a genuine transmission -as some of the gender bias would then be included in the parental, respectively child aspiration variable (i.e. biased aspirations).
The results are consistent with the idea of a transmission from parents into children's aspirations. In all four countries (Table 6) , we find a positive and strongly significant link between parental aspirations at age 12 and child aspirations at age 15, controlling for other family characteristics. Furthermore, child aspirations at age 15 show a positive and strongly significant contemporaneous correlation in explaining enrolment at that age, controlling for the other child and family characteristics. They also reduce the size of the bias in line with the hypothesis, at least in India and in Vietnam (reducing the bias by about half. Similarly, children's own aspirations at the age of 12 are a strongly significant predictor of PPVT and maths tests scores in all countries as well, and once they are controlled for the gender bias observed tends to become smaller. These children's aspirations at age 12 also feed through into the child's sense of efficacy (agency) in India and Ethiopia by age 15; parental aspirations matter also for agency in India, as well as in Vietnam and Peru, again underlying how parents' hopes for children tend to translate into children's efficacy, their sense of being able to achieve what they hope for. Even if the causal role of aspirations in achievement is still debated, these results confirm the institutional basis of bias in attitudes to boys or girls in education, whereby biased parental aspirations translate into similarly biased aspirations, consistent with observed educational achievement bias as well as the child's sense of agency. Existing gaps in aspirations by parents appear to be transmitted in important child outcomes.
Of course, this does not answer where these biased aspirations come from. They could come from norms or values, or transmitting information on the economic returns to boys versus girls in local labour markets, or other factors. Their full understanding is well beyond the scope of these data.
Discussion
Our analysis in this paper, while only suggestive, has highlighted several possibly important patterns in gender-based inequalities in the four study countries. The most important of these is, obviously, that there is no common thread that can be used to characterize gender inequalities across these different countries or indeed even across different dimensions of child well-being in the same country or across different ages. That such a narrow characterization of gender gaps across the developing world has sometimes been made is conceivably a product of a narrow approach to the different dimensions of child well-being prompted perhaps by data limitations. Our results highlight the importance of considering the importance of context and the age of the children being spoken about while discussing gender bias.
While the analysis presented in this paper is relatively simple and has not engaged in the detailed exploration of the mechanisms of gender bias, understanding these mechanisms is central to being able to identify possible policy levers to ameliorate these inequalities. This is important especially in view of the fact that all of these four countries have seen relatively rapid economic growth and changes in social conditions which may well have led to changes in the mechanisms by which gender bias presents itself. Complementary work from the Young Lives study and elsewhere could help in identifying these dimensions of change.
In the case of India, for example, the rapid increases in enrolment across most states has reduced substantially the gender inequality in enrolment; however, as recent analysis from Young Lives shows (e.g. see Pells, 2011; Streuli et al., 2011) , this has been accompanied by a sharp increase in unequal access to English-language medium and private schools which are widely perceived to deliver better education and lead to better employment opportunities. Whereas Kingdon (2005) found, using data from 1994, that the important dimension of gender bias in parental investment in education was through the decision of non-enrolment of girls and not through differences between the educational expenditure on boys and girls once they were enrolled, that pattern seems to have since reversed itself almost entirely.
Furthermore, while our analysis above documents the gender-based differences that are detected in the data, it has not engaged in depth with the implications of these differences. However, apart from their intrinsic value, we care about emerging inequalities in these dimensions of child well-being also because they may be strongly predictive of future outcomes. Cunha and Heckman (2008) and Cunha, Heckman and Schennach (2010) for example document the importance of non-cognitive skills (similar to what we call psycho-social skills in this paper) even in the production of cognitive skills. This pattern is confirmed using Young Lives data from Peru from the first two rounds by Outes, Sanchez and Molina (2010) who found that a child's feeling of being respected at the age of 8 years was strongly predictive of higher test scores at the age of 12 for the same children. Similarly, early differences in nutrition could further affect later period outcomes in other dimensions. For example, again using Young Lives data on Peru from 2002 and 2006 , Sanchez (2009 reports a strongly significant impact of early childhood nutrition on later period cognitive outcomes; this is, of course, a well-established result in the academic literature from a variety of contexts (see, for example, Alderman et al., 2001) . Thus, perhaps the critical point to realize about these inequalities is that not only do they present us with important equity concerns at one point in time, they could have important effects in perpetuating inequality, not only in the same dimension but also across other dimensions of well-being that we may care about.
Policy Implications and Conclusions
In this paper, we have attempted only to characterize the patterns of gender-based inequalities as experienced by children across a range of dimensions, at different ages within childhood, across our four study countries. We have not, as emphasized in the previous section and elsewhere in the paper, attempted a full-fledged causal analysis of the mechanisms that perpetuate these inequalities.
That being said, there are some distinct common threads that arise from our analysis that may, we hope, have useful implications for policy. The first of these threads, emphasized throughout this paper, is that we find no evidence of a common narrative of gender bias that is valid across all four countries and dimensions; recognition of this heterogeneity in the patterns of inequality is, in our opinion, of central importance to effective policy-making targeted towards reducing the biases that do exist in different contexts.
The second thread, which is implicit in our analytical approach, is that in order to comment on gender inequalities in child well-being, there is a need to consider dimensions of child welfare beyond those commonly collected in large-scale data collection efforts, especially in developing countries. Ignoring these dimensions risks painting a very incomplete picture and may have, as discussed in the previous section, detrimental impacts also on the other indicators that we do measure. This empirical pattern, of inequalities in one dimension perpetuating themselves in other dimensions of well-being, is in our view perhaps one of the most salient features around gender inequality. Finally, as we hope the discussion in the previous section has highlighted, it is an important exercise to monitor the mechanisms by which gender inequalities may be presenting themselves. This is important both for understanding how inequalities in different dimensions interact but also in formulating interventions targeted at breaking the cycle of perpetuation of these inequalities across dimensions. Child-focused longitudinal data such as collected by Young Lives can be an important source of information both on commonly neglected dimensions of well-being and in being able to convincingly draw out causal chains of the perpetuation of gender-based inequalities. 1) Robust (Huber-White) standard errors are used. *** p<0.01, ** p<0.05, * p<0.1 2) Coefficients on mother's education, log of monthly per capita expenditure, household size and dummy variables for ethnic/caste groups and urban areas are not reported for space constraints. 1) Robust (Huber-White) standard errors are used. *** p<0.01, ** p<0.05, * p<0.1 2) Coefficients on mother's education, log of monthly per capita expenditure, household size and dummy variables for ethnic/caste groups and urban areas are not reported for space constraints. 1) Robust (Huber-White) standard errors are used. *** p<0.01, ** p<0.05, * p<0.1 2) Coefficients on mother's education, household size and dummy variables for ethnic/caste groups, being in the poorest tercile and urban areas are not reported for space constraints. 1) Robust (Huber-White) standard errors are used. *** p<0.01, ** p<0.05, * p<0.1 2) Coefficients on mother's education, household size and dummy variables for ethnic/caste groups, being in the poorest tercile and urban areas are not reported for space constraints. Note: 1) Robust (Huber-White) standard errors are used. *** p<0.01, ** p<0.05, * p<0.1 2) Coefficients on mother's education, household size and dummy variables for ethnic/caste groups, being in the poorest tercile and urban areas are not reported for space constraints.
